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Executive summary

Technical and Vocational Education and Training ETY forms the link between basic
education and the job market. Without a sufficeuply of good quality vocational
education, the primary results of primary educatigihnot be sustainable, neither will there
be a workforce that meets the demands of the lammawket. While TVET is so crucial for
human and economic development, it remains relgtiveglected by governments and
dramatically underfinanced. This is even more farenon-formal kinds of TVET. This paper
advocates for recognising the importance of TVETdievelopment and poverty reduction,
both by national governments and international dengational governments need to set up a
good legal, institutional and financial framewodk supplying TVET. It is important that
governments in countries with a large informal seatso recognise the need for non-formal
vocational education and training. TVET must als@abcessible for the poorer segments of
society, both in urban and in rural areas. Attajrgender balance is also a point of attention.
Special interventions are needed to give people digabilities the possibility to do a
vocational training. Job and Business Centres shioeilset up in order to link TVET to the
labour market in an effective and efficient way.r&gards the role of international donors,
besides giving financial support, entertaining lastantial policy dialogue on TVET with
recipient governments is important.

The paper ends with seven good TVET practices fsartners of EU CORD's TVET
advocacy group members. Each good practice entig@bmmendations and points for
improvement.



Introduction - Skills for progress

Vocational education and training is a main keydeople to become self-reliant. It widens
the opportunities for people to find a job whicts fivith their talents and preferences. It helps
them to get decent work and a fair income. It helgsple out of the poverty trap. It provides
them with skills to make progress in their life.

Starting from that conviction, some member orgdmsa of the EU CORD network
decided to form an advocacy group which seeks doess policy issues of vocational
education and training, both at EU and membersiaie|. In this short paper we highlight
some of these policy issues and present some gactiges from the field. The paper ends
with a number of policy recommendations, each attvinelates to one or more of the
following paragraphs.

1 - Making education relevant and sustainable

In 2000 the Education For All goals were agreednugiicthe World Education Forum in
Dakar.

Goal 1 - Expand early childhood care and education

Goal 2 - Provide free and compulsory primary edoodbr all

Goal 3 - Promote learning and life skills for yoymepple and adults

Goal 4 - Increase adult literacy by 50 per cent

Goal 5 - Achieve gender parity by 2005, gender Biyuay 2015

Goal 6 - Improve the quality of education

None of these goals explicitly mentions the need/émational education and training, though
according to UNESCO the third of these six goaldaalso be interpreted as referring to
vocational skills: 2Some would include vocationkills under the heading of life skills * the
ability to lay bricks, sew clothes, catch fish oemd a motorbike. These are skills by which
people may earn their livelihood and which arer#gailable to young people leaving
school. In fact, very often young people learn psysocial skills as they learn more practical
skills. Learning vocational skills can be a strgtémy acquiring both practical and psycho-
social skills.°

In the aftermath of the Dakar conference the goal® led international donors to
focus mainly on primary education, at the costtbeoforms of educatiohLooking to the
World Bank, regional development banks and bildt@oaors, one can easily observe that,
though things seem to change gradually, in mangsctieese donors do not have a clear
policy or stance on TVET, neither do they commhsantial resources to TVET. Only
UNESCO-UNEVOC explicitly recognises the importao¢d VET interventions under the
EFA goals and the International Labour Organisasigpports TVET in relation to decent
work for young people.

So while the net enrolment rate in primary schi®iacreasing in a lot of countries,
many young people do not have the opportunitieggetdhe skills training they need. From the
perspective of sustainability and individual s@fance, TVET should be an integral part of
the chain from pupil to bread-winner. One couldaay that primary education will not have
sustainable effects unless there is sufficient supipvocational education and training. If
TVET is available in such a way that it matcheslwth primary education and at the same
time gives real access to the labour market, italslo stimulate children and their parents to
follow the whole trajectory from primary educatida,vocational education to the world of
work. In that way TVET indirectly contributes toghier enrolment rates and lower drop-out
rates in primary education.

! See e.g. David Atchoarerirengthening Institutional and Technical AspedtS\ET in the Netherlands
partner countries2007, p. 43; IOBHet Nederlandse Afrikabeleid 1998-2006; Evaluatia de bilaterale
samenwerking (The Dutch Africa policy 1998-2006algation of the bilateral cooperationpp. 254-255.



Table 3: Percentage of technical and vocational education expenditures in total education expenditures

Country % Year Country % Year
Benin 3.3 1995 Guinea 7.5 1993
Botswana 55 1991 Lesatho 3.3 1994
Chad 20 1994 Malawi 1.1 1992
Congo 49 1980 Mali 9.1 1995
Cote d'lvoire 4.8 1994 Mauritania 23 1995
Eritrea 1.6 1994 Mozambique 6.2 1990
Ethiopia 0.8 1993 Namibia 2.0 1995
Gabon 12.7 1992 Senegal 2.7 1990
Ghana 4.9 1990 Togo 3.7 1994

Source: ILO, World Employment report 1998/1999 cited in Atchoarena and Dellue, 2002, pp. 45.

The table above is taken from UNESCO-UNEV@®@rticipation in Formal Technical and
Vocational Education and Training Worldwid2007. It shows that 1. no recent data are
available about current investments by these gonents in TVET; 2. the investments in
TVET are very modest compared with total investra@mtthe education sector. Lastly, it
should be borne in mind that these are only investmin formal TVET. The scale of non-
formal TVET neither the actual need for investmianton-formal TVET is yet known,

2- TVET, poverty reduction and economic development

TVET is relatively expensive, as it requires skilend experienced trainers, a lot of practical
and technical equipment and recurring investmentamtenance and innovation of
equipment and materials. Not the least for thatarapolicymakers are inclined to ask for the
advantages in investing in TVET. A main argumentifioeesting in TVET is that, as
economies in developing countries industrialise emdputerise, the labour market demands
a more diversified and skilled pool of labourerssiBles demand for new skills, there will
always be a need for people who have been tramedditional crafts like agriculture,
tailoring and carpentry.

In developing countries an extra argument for itimgsn TVET is that it functions as
an effective instrument for reduction of povertylamemployment. On the individual level,
the person who receives technical or vocationatation has a much bigger chance to get a
good job, or start his/her own business/micro gmiee. Evaluations of projects supported by
EU CORD members provide evidence for th@here is also a relation between the quality of
TVET and having done internships on the one hauldiag subsequent job duration on the
other hand.

A clear and direct link between availability of TVEnd economic growth has not
been established for lack of specific resedrelowever, there is evidence which suggests that

2 See for example, Ace Eurofigvaluation of the TVET policy and practice of ICG@pord en Daad and
Edukansfinal evaluation report, March 2008.

% See e.g. Robert Palm@&eyond the basics: Balancing education and trairsgstems in developing countries
http://www.equip123.net/JEID/articles/2/BeyondBagicif See also Kenneth King and Robert Palmer, Skills
Development and Poverty Reduction: The State oAtiheWorking Paper Series - Né9, January 2006,
http://www.cas.ed.ac.uk/research_and_publicatisof@pts/documents/King%20Palmer_Skills%20and%20Pov
erty PBET%20WP9.pdf




countries with a relatively skilled labour forceedio a sufficient supply of TVET, are less
vulnerable to economic shocks and depressions (@earfrom Asia, add ref.). To add to this,
in countries which are in a better economic posjtibvVET is always an important part of the

educational system. E.g. in the Netherlands, petpgr vocational education makes up 50-
60% of all secondary education. The table belowiioos that TVET enrolment rates as
percentage of total enrolment in secondary educasidigher in economically more

developed region.

Table 5. Enrolment in secondary technical and vocational school as a percentage of
total secondary school enrolments selected regions, 2001

Enrolment in Total Enrolment in
technical and enrolment TVE as %
vocational secondary of total
education (TVE) |education secondary
Total (000) Total (000) enrollement
All African LDCs 427 7555 5.7
All Asian LDCs 159.4 13203 1.2
All Island LDCs 4.24 122 3.5
All LDCs 539.04 20469 2.6
Sub-Saharan Africa 1855 24073 7.7
Developing Countries 37311 368392 10.4
Latin America and the Caribbean 5716 57159 10.0
East Asia and the Pacific 25640 149732 17.1
Developed Countries 17676 85816 20.6
OECD Countries (x) 18469 74420 24.8
United Kingdom 5255 9630 54.6

(%) OECD data excludes Ireland, New Zealand, Poland and the United States
as full data not available

Source: Computed by Palmer from UNESCO 2004

A final remark when looking at potential macro-ecomc effects of TVET, is that one
should avoid the pitfall of linking TVET effectivess too easily to official youth
unemployment rates. Whether these figures havetbimgeo say, depends on the national
structure of the labour market and the relationvben the formal and the informal sector,
which differs from country to country.

* DFID Practice PapéFechnical and Vocational Skills Developmekpril 2007, p. 26.



3 - Political responsibility

Though it is very much in the interest of employerbe able to count on a large and
diversified pool of skilled labourers, the free ketrwill not bring about a well developed
supply of TVET services and facilities. Governmeants needed to bring about a good TVET
structure, which fits with the needs of the labmarket or even stimulates market demand for
certain skills> Looking at the political responsibility which gamenents bear towards TVET,
the following aspects should be distinguished.

Firstly, government should put in place a cleaaldtamework The framework needs to
address aspects like: access to TVET, provisigorespiceship, financing, certification, and
the organisation of a structured dialogue betwdlestakeholders (government, employers,
labour unions, TVET institutions etc.). Concernaggtification and qualification, the
introduction of so-called national qualificatiomfmeworks can mark an important step
forward. Such frameworks make it possible to aseggtificates on the basis of learning
outcomes regardless of where and how these outcamresachieved. They are flexible
because they recognise the different forms ofitngsion different levels. In Southern Africa
more and more countries are introducing nationalification frameworks and even the
introduction of a regional qualification framewarkthis part of Africa is consideréd.

®Itis not just a question of getting the econaigit and the skilled opportunities will follow; ikence from
South Korea and Hong Kong suggests that in a dpredatal state future skills can be successfullpméda for,
even before there is a demand' (DFID Practice Rgpe?).

® For the advantages of national qualification fraumks, see dr. P.K. Nkanza, "TVET an important foolthe
promotion of formal and non-formal employment', keye lecture Woord en Daad TVET expert-meeting,
December 11, 2007.



Secondly, a good institutional framewaskneeded for TVET. TVET has always been related
to different parts of the public sector: educajaticy, economic policy, employment policy
etc. As a consequence there are many examplesiofr@s in which more than one
government ministry is responsible for TVET. Whegoad coordinating mechanism is
lacking, such a situation will lead to duplicatiohactivities and a lack of focus. Following
the example of Latin American countriemore and more countries introduce National
Training Authorities as coordinating and * in sarases + implementing bodies for TVET
policies. Research shows that such authoritiessr#ipg on their decision-making and
budgetary competences, contribute to stronger Tp@Eies® Having one distinct
governmental body would overcome the problem of T\iging by definition multi-sectoral.
International donors need to realise this when timely themselves to strict sector financing
arrangements. They should work from an integratsidiv on TVET that encompasses both
economic and social aspects of obtaining work skill

The functions which a national training authorigndulfil are the following:
achieving consensus on broad aims of training, giagaraining fund, developing agreed
standards and certification procedures; accrediteiging institutions, analysing labour
market trends and corresponding skills trainingdseessearch + training.

The success of an institutional framework for TV&3o highly depends on the
involvement of other stakeholders than the govenintbe private sector/businesses,
chambers of commerce, professional and trade adss, labour unions, training providers,
representatives of the Small and Medium Entermestor and of the informal sector. The
government could take the lead in organising asired and genuine dialogue between
relevant stakeholders on balancing the demandsedfbour market and the supply of TVET
facilities.

A final issue under this heading is that the gowent should take care of sufficient
supply of teacher training facilities. The succeS$VET very much depends on the
availability of well-trained teachers.

Thirdly, a solid financial frameworkhould be in place for sustaining TVET. It is dlwe
known fact that TVET is both expensive (comparethwig. primary education) and
underfinanced. There are several possibilitiesitoease funding for TVET.

The first route is to look for possibilities withthe country to finance TVET. As
enterprises have a direct interest in being abt®tmt on a pool of skilled labour, the
introduction of an earmarked levy of some percemfagnts on their payroll is a logical idea.
There are already a number of countries where ges have to pay the levy. In other
countries the levy has not been introduced, sonaestifor fear of losing political support from
people in the business sector. A way out of tHenalina is to make entrepreneurs feel that it
is in their own interest to pay such a levy anthatsame time to give them a say in TVET
policy discussions on issues like training and appeceship, quality, needs and priorities,
curricula and certification. Along those lines aipeocal relationship between the responsible
government agency and the business sector could about. Realising this idea of course
depends much on the solidity of the taxing system.

Another option for funding is the introduction ahelarship funds. TVET students who
successfully do their TVET training and obtain b, jwill have to pay back (part of) the
scholarship grant. In that way the scholarship fledomes a revolving fund and helps TVET
to become self-sustaining. One of Woord en Daadftners has successfully introduced this

" Cf. SENAI in Brasil and SENA in Colombia.
8 David Atchoarenakinancing technical and vocational education: matie$ and experiences
UNESCO/UNEVOC 1996.



system for students in higher education, but thelraeism as such could be applied to
students of vocational education as well.

Thirdly, governments, international donors and N&®Ill have to decide for themselves
to invest more in vocational education and trainfig/ET in itself is not sustainable for poor
and disadvantaged target groups and thus needsweidonor funding®.Depending on
only private sector funding would make TVET vulfdeadue to high and increasing costs of
training in many fields. The market for TVET unfaniately cannot survive on its own.

Once funds for TVET are available, the questiosesrihow to distribute these funds
among TVET providers. There are roughly three [oolitses:

- funding based on past enrolments;

- funding based on performance measured by agreedalpectives;

- funding based on user choice instruments, like ket
The first option has the advantage of simplicitg &quity, but provides no direct stimulus for
innovation or adaptation to developments in thelsbnarket. The last two options make a
healthy competition between TVET providers, botimfal and non-formal, possible. The
third option has the advantage that it promote¥BTT supply that fits as much as possible
with the needs of industry and business, as thasftor the training go to the TVET supplier
chosen by the trainee or his/her employer.

4 - Recognition of the many forms of TVET

For international donors who support vocationaloadion and training, it is essential to
recognise the many forms which this sort of edocatian take. The temptation just to focus
on the formal TVET system is understandable, bpbiferty alleviation is the main goal of
supporting TVET, a broader perspective on the séstoeeded. There are at least three
general types of TVET to be recognised

- Formal TVET: organised and intentional vocatiorduleation that takes place in
formal educational institutions and facilities, egaised, accredited and sometimes
sponsored by the state

- Non-formal TVET: any organised, systematic vocaiaducational activity carried
on outside the framework of the formal system (eogamunity initiatives like
community based training, NGO programmes, educatiactivities within the
workplace)

- Informal skills learning: vocational learning tiiakes place intentionally but less
organised and less structured; sometimes as adalgir of other activities; informal
skills learning takes place at home, at the wordgkapprenticeship models which in
Europe are still practiced in a county like Gernmjaaryd in many other places.

In terms of physical profiles. TVET is also highliverse. There is institution based TVET,
where training courses are provided in centress Type of TVET is mainly to be found in
urban areas and also enables for training couns¢siemand a lot of high-quality equipment.
A second type is community based vocational trawrhich is more applied in rural areas
and which is more geared at courses that requeseddvanced equipment. A third type is the
mobile training unit, which offers very basic coes4o groups that cannot easily be reached,
e.g. internally displaced persons. These typesdiffar in terms of accessibility for
marginalised groups and cost affordability.

Apart from recognising different types of TVET, tfidlowing things also need

recognition:

- Good preparation in primary education for post-giyywocational education and
training, or even inclusion of some vocational edats in primary school curricula;

® Ace EuropeEvaluation of the TVET policy and practice of ICG@gord en Daad and Edukarfal
evaluation report, March 2008, p. 104.



Supply of low level vocational training or informsikills training for drop-outs in
primary and secondary education or for adults wittamy education at all, as an
alternative for higher level TVET which is not assible neither attainable for them;
Accessibility of TVET for people from poor and merglised groups, as "evidence
suggests that the poor are not to be found in @genty of pathways to skills
development, with the exception of NGO non-profitgrammes™’

Supply of very flexible forms of vocational traiigine.g. mobile VTCs (see good
practices CDA Colombia), in countries/areas/situaiwhere institution based
training is inaccessible for marginalised/vulneeaioups (e.g. displaced people)
The importance of apprenticeships and dual learsyistems as the best means of
preparation for long duration jobs;

Provision of short-term vocational training courfmsadults, because the longer the
training, the higher the drop-out rates

Interactive curriculum development, with involverhehalumni and employers, to
make curricula as relevant and sustainable aslgessi

Improvement of gender balance in TVET: becausenrecthrough wage employment
is generally higher than through self-employment because this regrettably
coincides with a gender divide, high priority shibblke given to giving girls and
women training courses that are relevant to thenconity and that give access to
well-paid jobs.

5 - The link between TVET and the labour market
In the end, TVET is chiefly meant to enable pedplget a job or start an enterprise.
Traditionally, vocational training centres (bothrfal and non-formal) maintain relationships
with a number of enterprises that offer internslupapprenticeships. In order to
professionalize the link between vocational edacesind the labour market, the concept of
so-called Job and Business Centres (JBC) can lbagl.uselBC is a centre which offers a
number of services:

1. Mediation:

a. Finding proper trainee posts for TVET students;
b. Job mediation between + former + students and gm@p
c. Coaching of those who have found a trainee poatjob.

2. Business development support:

a. Technical and financial support for setting up mienterprises;
b. Technical and financial support for setting up draatl medium enterprises on
the basis of sound business plans.

3. TVET networking and quality improvement

a. Networking between vocational training centresxohange technical
knowledge and to give students more possibilitigk vespect to disciplines;

b. Networking with businesses and feedback from bgse® on curriculum
development;

c. Offering refreshment courses and business skilie&onal development
training when needed;

d. Improve position of non-formal vocational trainimggovernment circles by
means of lobbying;

e. By means of an alumni tracking system which geesratformation on the job

they found or the enterprise they started, insigint be obtained in the

Y DFID Practice Paper, p. 11.,
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relevance of various courses offered by vocatitmaahing centres. This

insight can be used to adapt curricula to marketise
Some of the advantages of the JBC concept is thBCagives structured feedback from
businesses and new entrepreneurs to vocationaingatcentres about the courses which they
offer, and that they have a better overview fokihig the right student to the right company.
Looked at from an institutional perspective, JBEs be part of vocational training centre
and function mainly as mediation offices for int&nips and for graduates, but JBC's can also
function in a more independent or even fully indegent way. JBCs can even be self-
sustaining by asking contributions from former &tid who got a job through their
mediation, or started an enterprise by their suppoicase the JBC is part of a vocational
training centre, it is important that the JBC dhak a mandate which is clearly differentiated
from the educational part of the centre. In thay Wwath parts of the institute can hold each
other accountable for results.

All'in all, a JBC can become a central hub foreing unemployment, stimulating

economic development in the area, facilitating gamise development, and operating as a
vacancy centre. In the figure below the centraltmrsof the JBC is clearly visible.

A variant to the JBC is the alumni association,cliias a more informal character and does
not focus on business development, but still feiifile other functions of the JBC as described
above.

The comparative advantage of the JBC conceptisttbombines a number of
functions, part of which are sometimes fulfilled Gfiambers of Commerce and job mediation
bureaus. As far as we know, the concept of JolBarsthess Centres is not yet very well-
known, neither is it widely applied in developinguntries. And as far as it is applied, it is
done mainly through non-profit NGO's. EU CORD adatss for a wider application of the
JBC concept, with support from national governmanid + if necessary + international
donors.

6 - Rural skills training

In a time of soaring food prices and a highly distd food market, it is justified to pay
attention to the need for rural skills trainingcodrding to international reports, rural skills
development has by far not received the suppsd much needed. International
organisations, like the World Bank, but also bitatelonors, like the Netherlands, have
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seriously neglected this area. As a consequendepHtgral vocational schools have on the
average a low performance record, and in Sub-Salfdraca vocational training in
agricultural skills almost disappear€dOn a positive note, the World Bank has in recent
years increasingly recognised the importance ofr{tpénformal) rural skills trainind? But
improvements on the ground still have to take place

With a view to enlarging food production and prdimg@ sustainable agriculture, and
recognising the important role which agriculture gday in national economic development,
EU CORD advocates for renewed attention and supportral skills development. An
additional benefit gained by rural skills developmeould be that it could slow down the
process of rural-urban migration.

7 - TVET and people with disabilities

People with disabilities are often excluded in wdr&cause of ignorance and prejudice of
society. A key factor is often their inability tompete on the basis of relevant skills or
gualifications. For people with disabilitiemining, which should encompass skills,
knowledge and attitudes, is very often the keyutcsss in finding a job. Professional
training £ under qualified instructors, and leadingpssible to some form of recognized
certification * is a passport to gaining employmentis is why a national inclusive policy
(including people with disabilities) on vocationedining and employment is so essential.

People with disabilities have the right to workf they must be given the means to
enable them to exercise that right. In this respectefer to the UN Convention on the Rights
of Persons with Disabilities, which has alreadyeesd into force Not only from a rights
perspective, but also from the perspective of neahbers and needs, special efforts for
people with disabilities are justified. Approx. 1@the world population has a disability, of
which 90% lives in developing countries. A majomtfythem does not have access to
education or jobs. Without special efforts for ta@gople, neither the Education for All, nor
the Millennium Development Goals will be achieved.

Of course a simple integration in normal vocatlanaricula is not sufficient. For
disabled people vocational training needs to begfaa complete rehabilitation programme
that preferably takes place within their own comityun

Issues which deserve attention from policy makees

- Increase awareness among communities of the valgabltribution which people
with disabilities can make in the workplace; in@eaonfidence among disabled
people themselves

- Improve access of children with disabilities tonpairy schools, where they can obtain
prevocational skills

- Encourage employets be more involved in promoting employment oppoitias for
persons with disabilities; role models can helghis respect. This can be done e.g. by
providing a financial incentive to employers toehpeople with disabilities or by
covering the additional costs they make by hirimgnt.

- Provide effective job-placement services for jolises with disabilities through the
public employment services and/or through non-govental organizations in the full
range of occupations.

- Make sure that people with disabilities have actessicrofinance institutions or
otherwise, if MFI's are inaccessible, to creditsl avings unions so as to enable them

' Atchoarena 2007, p. 16.

2 \World Bank,Can Africa Claim the Zicentury? 2000; World BankSkills Development in Sub-Saharan
Africa, 2004.

13 http://www.un.org/disabilities/default.asp?id=259
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to finance a small enterprise with loans or stgrgrants. Support in marketing
products and setting up producer groups will als@igreat help.

Reform disability benefits and pension schemegnaove conflict with active labour
market policies, with a view to: focusing on altéé rather than disabilities; increasing
the motivation of disabled persons to work; bnndgihe transition from pensions to
employment; increasing the percentage of disabdesioms at work.

13



8 - Policy recommendations

1.

The European Commission and Ministries of Foreidfiaifs from the member states
should develop a clear policy on TVET. Up to now,such policy exists. Simply
because vocational education is not part of the Rd the Education For All goals,
it is often neglected or overlooked by policymakeéyslefinite anchorage of TVET in
development policy, with links to both educatior@tonomic development, is
therefore highly desirable. (par. 1)

The European Union and the EU members states skoiud for a realistic balance in
expenses for TVET and expenses for other formslo¢&tion in developing countries
(par. 1)

Part of a well worked out policy should be undeawtircumstances what form of
support should be chosen, and what the role of &lelgadtions and the member states'
embassies is depending on the financial relatign@hiateral support; silent
partnership; support to group of donors; suppadubh a national fund for TVET or
support through a Sector Wide Approach; throughiP#ivate Partnerships). (par.
1, par. 3)

Both in many developing countries and among intéwnal donors, knowledge about
TVET is scarce or scattered.

a. EU delegations and member states' embassies ctaydip intermediary role
in sharing TVET knowledge with governments and gtevpartners. They can
play an active role in gathering information fron®®s working on TVET in
the respective countries. They can also excharaipes that have worked in
other countries.

b. In all partner countries EU delegations and merstaes' embassies should
have relevant knowledge on TVET, especially in ¢hosuntries where
education is one of the focal areas. TVET knowlestyzuld also reside with
the economic staff of the delegations and embassies

c. The EU and member states should also work togetilelUNESCO-
UNEVOC and recipient countries to obtain more t#&sand current
information on TVET coverage, also in the non-forsector. (par. 1)

In countries where the EU and/or member statesstipe education sector, they
should make sure that a substantial part of theuress flow to the TVET sector. It is
important that part of the resources will bendfé extension of teacher training
facilities, since shortage of well-trained TVET d¢bars is an urgent problem in many
developing countries. (par. 3)

In case budget support is given to the educatiotosel VET should have a
substantial place in the political dialogue betw#enEU delegations or member
states' embassies and the responsible ministridseafecipient country. Elements for
that dialogue could be:

a. Putting TVET higher on the agenda of government iedevant form of
education to enlarge chances on the labour madketduce unemployment
and to contribute to social and economic developr(par. 1);

b. Developing clear policies regarding TVET by goveamts and including
TVET in PRSP strategies or education SWAps. Difieextors regarding
TVET (businesses, providers, the target group) lshio@ involved in this
process (par. 3;

c. Enlarging the room for and recognition of a diversif TVET-curricula by
governments in order to meet the needs of diffel@get groups and different
needs within labour markets (par. 4) ;
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d. Recognition by the national government of the that a large part of the
economy has an informal character and that forréegon non-formal TVET
is a legitimate form of education which should just be left to NGO's but
should somehow receive support from the governnestéblishment of strong
and explicit links between providers of non-formi&®ET and the
government's formal TVET; promotion of each othexisellences (par. 4);

e. Promoting the importance of TVET from the perspectf sustainability of
primary education. To make investments in primatyoation relevant and
sustainable, sufficient opportunities for post-mimneducation, especially for
TVET, are needed. A good connection between TVET ather forms of
education and attention for TVET in primary edugatare important aspects
in this respect (par. 1);

f. Improving the access to TVET, by diminishing basi® access and creating
more opportunities (especially for marginalisedup®like people living with
disabilities or illiterate people) to attend TVETaf. 4);

g. Stimulating the set-up of TVET partnerships betwgewernments, training
institutes, business representatives, employeretmat relevant actors,
building on experiences in Western Europe withcstmed dialogue between
different stakeholders (par. 3);

h. Triggering and where necessary supporting thengetip of Job and Business
Centres, which fulfil a crucial role in linking stents to internships and
graduates to jobs, in providing business developrservices and in
networking between TVET suppliers, employers aneegaments (par. 5);

i. Making TVET gender sensitive: because income thnougge employment is
generally higher than through self-employment a@chlise this regrettably
coincides with a gender divide, high priority stibbke given to giving girls
and women training courses that are relevant teohemunity and that give
access to well-paid jobs with fair labour condisdpar. 4).

J. Making TVET available and accessible throughoutdatentry, also in the
rural areas; taking care that TVET in the rurabaraddresses the need for
rural development and increased food security @ar.

k. Ensuring inclusion of people with disabilities iacational training, as part of
complete rehabilitation programmes within the lao@nmunities (par. 7);

|.  Setting up national qualification/certification m@works for technical and
vocational skills; certificates should be linkedotmven skills and knowledge,
regardless where they were obtained (par. 3).

7. Wherever EU delegations and member states' emisastaneulate good quality
TVET, they should also give attention to the ci@abf an enabling environment, by
supporting economic development (e.g. local govemmnlinking local enterprises to
training institutes). Without an enabling envirom&VET will not have the desired
economic pay-off. In this respect it would alsochallenging to link European
companies that are present in the countries witatonal training institutes.
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