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Executive summary 
Technical and Vocational Education and Training (TVET) forms the link between basic 
education and the job market. Without a sufficient supply of good quality vocational 
education, the primary results of primary education will not be sustainable, neither will there 
be a workforce that meets the demands of the labour market. While TVET is so crucial for 
human and economic development, it remains relatively neglected by governments and 
dramatically underfinanced. This is even more true for non-formal kinds of TVET. This paper 
advocates for recognising the importance of TVET for development and poverty reduction, 
both by national governments and international donors. National governments need to set up a 
good legal, institutional and financial framework for supplying TVET. It is important that 
governments in countries with a large informal sector also recognise the need for non-formal 
vocational education and training. TVET must also be accessible for the poorer segments of 
society, both in urban and in rural areas. Attaining gender balance is also a point of attention. 
Special interventions are needed to give people with disabilities the possibility to do a 
vocational training. Job and Business Centres should be set up in order to link TVET to the 
labour market in an effective and efficient way. As regards the role of international donors, 
besides giving financial support, entertaining a substantial policy dialogue on TVET with 
recipient governments is important. 
 
The paper ends with seven good TVET practices from partners of EU CORD's TVET 
advocacy group members. Each good practice ends with recommendations and points for 
improvement. 
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Introduction - Skills for progress 
Vocational education and training is a main key for people to become self-reliant. It widens 
the opportunities for people to find a job which fits with their talents and preferences. It helps 
them to get decent work and a fair income. It helps people out of the poverty trap. It provides 
them with skills to make progress in their life. 

Starting from that conviction, some member organisations of the EU CORD network 
decided to form an advocacy group which seeks to address policy issues of vocational 
education and training, both at EU and member-states level. In this short paper we highlight 
some of these policy issues and present some good practices from the field. The paper ends 
with a number of policy recommendations, each of which relates to one or more of the 
following paragraphs. 
 
1 - Making education relevant and sustainable 
In 2000 the Education For All goals were agreed upon at the World Education Forum in 
Dakar.  
Goal 1 - Expand early childhood care and education 
Goal 2 - Provide free and compulsory primary education for all 
Goal 3 - Promote learning and life skills for young people and adults 
Goal 4 - Increase adult literacy by 50 per cent 
Goal 5 - Achieve gender parity by 2005, gender equality by 2015 
Goal 6 - Improve the quality of education 
None of these goals explicitly mentions the need for vocational education and training, though 
according to UNESCO the third of these six goals could also be interpreted as referring to 
vocational skills: ªSome would include vocational skills under the heading of life skills ± the 
ability to lay bricks, sew clothes, catch fish or mend a motorbike. These are skills by which 
people may earn their livelihood and which are often available to young people leaving 
school. In fact, very often young people learn psycho-social skills as they learn more practical 
skills. Learning vocational skills can be a strategy for acquiring both practical and psycho-
social skills.º  

In the aftermath of the Dakar conference the goals have led international donors to 
focus mainly on primary education, at the cost of other forms of education.1 Looking to the 
World Bank, regional development banks and bilateral donors, one can easily observe that, 
though things seem to change gradually, in many cases these donors do not have a clear 
policy or stance on TVET, neither do they commit substantial resources to TVET. Only 
UNESCO-UNEVOC explicitly recognises the importance of TVET interventions under the 
EFA goals and the International Labour Organisation supports TVET in relation to decent 
work for young people.  

So while the net enrolment rate in primary schools is increasing in a lot of countries, 
many young people do not have the opportunities to get the skills training they need. From the 
perspective of sustainability and individual self-reliance, TVET should be an integral part of 
the chain from pupil to bread-winner. One could also say that primary education will not have 
sustainable effects unless there is sufficient supply of vocational education and training. If 
TVET is available in such a way that it matches well with primary education and at the same 
time gives real access to the labour market, it will also stimulate children and their parents to 
follow the whole trajectory from primary education, to vocational education to the world of 
work. In that way TVET indirectly contributes to higher enrolment rates and lower drop-out 
rates in primary education. 
                                                 
1 See e.g. David Atchoarena, Strengthening Institutional and Technical Aspects of TVET in the Netherlands 
partner countries, 2007, p. 43; IOB, Het Nederlandse Afrikabeleid 1998-2006; Evaluatie van de bilaterale 
samenwerking (The Dutch Africa policy 1998-2006: Evaluation of the bilateral cooperation), pp. 254-255. 
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The table above is taken from UNESCO-UNEVOC, Participation in Formal Technical and 
Vocational Education and Training Worldwide, 2007. It shows that 1. no recent data are 
available about current investments by these governments in TVET; 2. the investments in 
TVET are very modest compared with total investments in the education sector. Lastly, it 
should be borne in mind that these are only investments in formal TVET. The scale of non-
formal TVET neither the actual need for investment in non-formal TVET is yet known, 
 
2- TVET, poverty reduction and economic development 
TVET is relatively expensive, as it requires skilled and experienced trainers, a lot of practical 
and technical equipment and recurring investment in maintenance and innovation of 
equipment and materials. Not the least for that reason, policymakers are inclined to ask for the 
advantages in investing in TVET. A main argument for investing in TVET is that, as 
economies in developing countries industrialise and computerise, the labour market demands 
a more diversified and skilled pool of labourers. Besides demand for new skills, there will 
always be a need for people who have been trained in traditional crafts like agriculture, 
tailoring and carpentry. 

In developing countries an extra argument for investing in TVET is that it functions as 
an effective instrument for reduction of poverty and unemployment. On the individual level, 
the person who receives technical or vocational education has a much bigger chance to get a 
good job, or start his/her own business/micro enterprise. Evaluations of projects supported by 
EU CORD members provide evidence for that.2 There is also a relation between the quality of 
TVET and having done internships on the one hand and the subsequent job duration on the 
other hand. 

A clear and direct link between availability of TVET and economic growth has not 
been established for lack of specific research.3 However, there is evidence which suggests that 

                                                 
2 See for example, Ace Europe, Evaluation of the TVET policy and practice of ICCO, Woord en Daad and 
Edukans, final evaluation report, March 2008. 
3 See e.g. Robert Palmer, Beyond the basics: Balancing education and training systems in developing countries, 
http://www.equip123.net/JEID/articles/2/BeyondBasics.pdf. See also Kenneth King and Robert Palmer, Skills 
Development and Poverty Reduction: The State of the Art, Working Paper Series - Në9, January 2006, 
http://www.cas.ed.ac.uk/research_and_publications/projects/documents/King%20Palmer_Skills%20and%20Pov
erty_PBET%20WP9.pdf. 
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countries with a relatively skilled labour force due to a sufficient supply of TVET, are less 
vulnerable to economic shocks and depressions (examples from Asia, add ref.). To add to this, 
in countries which are in a better economic position, TVET is always an important part of the 
educational system. E.g. in the Netherlands, preparatory vocational education makes up 50-
60% of all secondary education. The table below confirms that TVET enrolment rates as 
percentage of total enrolment in secondary education is higher in economically more 
developed regions.4 

 

 
 
A final remark when looking at potential macro-economic effects of TVET, is that one 

should avoid the pitfall of linking TVET effectiveness too easily to official youth 
unemployment rates. Whether these figures have something to say, depends on the national 
structure of the labour market and the relation between the formal and the informal sector, 
which differs from country to country. 

 

                                                 
4 DFID Practice Paper Technical and Vocational Skills Development, April 2007, p. 26. 
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3 - Political responsibility 
Though it is very much in the interest of employers to be able to count on a large and 
diversified pool of skilled labourers, the free market will not bring about a well developed 
supply of TVET services and facilities. Governments are needed to bring about a good TVET 
structure, which fits with the needs of the labour market or even stimulates market demand for 
certain skills.5 Looking at the political responsibility which governments bear towards TVET, 
the following aspects should be distinguished. 
 
Firstly, government should put in place a clear legal framework. The framework needs to 
address aspects like: access to TVET, provision, apprenticeship, financing, certification, and 
the organisation of a structured dialogue between all stakeholders (government, employers, 
labour unions, TVET institutions etc.). Concerning certification and qualification, the 
introduction of so-called national qualification frameworks can mark an important step 
forward. Such frameworks make it possible to assign certificates on the basis of learning 
outcomes regardless of where and how these outcomes were achieved. They are flexible 
because they recognise the different forms of trainings on different levels. In Southern Africa 
more and more countries are introducing national qualification frameworks and even the 
introduction of a regional qualification framework of this part of Africa is considered.6  
 

                                                 
5 `It is not just a question of getting the economy right and the skilled opportunities will follow; evidence from 
South Korea and Hong Kong suggests that in a developmental state future skills can be successfully planned for, 
even before there is a demand' (DFID Practice Paper, p. 3). 
6 For the advantages of national qualification frameworks, see dr. P.K. Nkanza, `TVET an important tool for the 
promotion of formal and non-formal employment', keynote lecture Woord en Daad TVET expert-meeting, 
December 11, 2007. 
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Secondly, a good institutional framework is needed for TVET. TVET has always been related 
to different parts of the public sector: education policy, economic policy, employment policy 
etc. As a consequence there are many examples of countries in which more than one 
government ministry is responsible for TVET. When a good coordinating mechanism is 
lacking, such a situation will lead to duplication of activities and a lack of focus. Following 
the example of Latin American countries7, more and more countries introduce National 
Training Authorities as coordinating and ± in some cases ± implementing bodies for TVET 
policies. Research shows that such authorities, depending on their decision-making and 
budgetary competences, contribute to stronger TVET policies.8 Having one distinct 
governmental body would overcome the problem of TVET being by definition multi-sectoral. 
International donors need to realise this when they limit themselves to strict sector financing 
arrangements. They should work from an integrated vision on TVET that encompasses both 
economic and social aspects of obtaining work skills. 

The functions which a national training authority can fulfil are the following: 
achieving consensus on broad aims of training, managing training fund, developing agreed 
standards and certification procedures; accrediting training institutions, analysing labour 
market trends and corresponding skills training needs, research + training. 

The success of an institutional framework for TVET also highly depends on the 
involvement of other stakeholders than the government: the private sector/businesses, 
chambers of commerce, professional and trade associations, labour unions, training providers, 
representatives of the Small and Medium Enterprise sector and of the informal sector. The 
government could take the lead in organising a structured and genuine dialogue between 
relevant stakeholders on balancing the demands of the labour market and the supply of TVET 
facilities. 

A final issue under this heading is that the government should take care of sufficient 
supply of teacher training facilities. The success of TVET very much depends on the 
availability of well-trained teachers. 
 
Thirdly, a solid financial framework should be in place for sustaining TVET. It is a well-
known fact that TVET is both expensive (compared with e.g. primary education) and 
underfinanced. There are several possibilities to increase funding for TVET. 

The first route is to look for possibilities within the country to finance TVET. As 
enterprises have a direct interest in being able to count on a pool of skilled labour, the 
introduction of an earmarked levy of some percentage points on their payroll is a logical idea. 
There are already a number of countries where enterprises have to pay the levy. In other 
countries the levy has not been introduced, sometimes for fear of losing political support from 
people in the business sector. A way out of this dilemma is to make entrepreneurs feel that it 
is in their own interest to pay such a levy and at the same time to give them a say in TVET 
policy discussions on issues like training and apprenticeship, quality, needs and priorities, 
curricula and certification. Along those lines a reciprocal relationship between the responsible 
government agency and the business sector could come about. Realising this idea of course 
depends much on the solidity of the taxing system. 

Another option for funding is the introduction of scholarship funds. TVET students who 
successfully do their TVET training and obtain a job, will have to pay back (part of) the 
scholarship grant. In that way the scholarship fund becomes a revolving fund and helps TVET 
to become self-sustaining. One of Woord en Daad's partners has successfully introduced this 

                                                 
7 Cf. SENAI in Brasil and SENA in Colombia.  
8 David Atchoarena, Financing technical and vocational education: modalities and experiences, 
UNESCO/UNEVOC 1996. 
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system for students in higher education, but the mechanism as such could be applied to 
students of vocational education as well.  

Thirdly, governments, international donors and NGO's will have to decide for themselves 
to invest more in vocational education and training. ªTVET in itself is not sustainable for poor 
and disadvantaged target groups and thus needs continued donor fundingº.9 Depending on 
only private sector funding would make TVET vulnerable due to high and increasing costs of 
training in many fields. The market for TVET unfortunately cannot survive on its own.  

Once funds for TVET are available, the question arises how to distribute these funds 
among TVET providers. There are roughly three possibilities: 

- funding based on past enrolments; 
- funding based on performance measured by agreed upon objectives; 
- funding based on user choice instruments, like vouchers. 

The first option has the advantage of simplicity and equity, but provides no direct stimulus for 
innovation or adaptation to developments in the labour market. The last two options make a 
healthy competition between TVET providers, both formal and non-formal, possible. The 
third option has the advantage that it promotes a TVET supply that fits as much as possible 
with the needs of industry and business, as the funds for the training go to the TVET supplier 
chosen by the trainee or his/her employer. 
 
4 - Recognition of the many forms of TVET 
For international donors who support vocational education and training, it is essential to 
recognise the many forms which this sort of education can take. The temptation just to focus 
on the formal TVET system is understandable, but if poverty alleviation is the main goal of 
supporting TVET, a broader perspective on the sector is needed. There are at least three 
general types of TVET to be recognised 

- Formal TVET: organised and intentional vocational education that takes place in 
formal educational institutions and facilities, recognised, accredited and sometimes 
sponsored by the state 

- Non-formal TVET: any organised, systematic vocational educational activity carried 
on outside the framework of the formal system (e.g. community initiatives like 
community based training, NGO programmes, educational activities within the 
workplace) 

- Informal skills learning: vocational learning that takes place intentionally but less 
organised and less structured; sometimes as a by-product of other activities; informal 
skills learning takes place at home, at the workplace (apprenticeship models which in 
Europe are still practiced in a county like Germany) and in many other places. 

In terms of physical profiles. TVET is also highly diverse. There is institution based TVET, 
where training courses are provided in centres. This type of TVET is mainly to be found in 
urban areas and also enables for training courses that demand a lot of high-quality equipment. 
A second type is community based vocational training, which is more applied in rural areas 
and which is more geared at courses that require less advanced equipment. A third type is the 
mobile training unit, which offers very basic courses to groups that cannot easily be reached, 
e.g. internally displaced persons. These types also differ in terms of accessibility for 
marginalised groups and cost affordability.  

Apart from recognising different types of TVET, the following things also need 
recognition: 

- Good preparation in primary education for post-primary vocational education and 
training, or even inclusion of some vocational elements in primary school curricula; 

                                                 
9 Ace Europe, Evaluation of the TVET policy and practice of ICCO, Woord en Daad and Edukans, final 
evaluation report, March 2008, p. 104. 
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- Supply of low level vocational training or informal skills training for drop-outs in 
primary and secondary education or for adults without any education at all, as an 
alternative for higher level TVET which is not accessible neither attainable for them; 

- Accessibility of TVET for people from poor and marginalised groups, as `evidence 
suggests that the poor are not to be found in the majority of pathways to skills 
development, with the exception of NGO non-profit programmes';10  

- Supply of very flexible forms of vocational training, e.g. mobile VTCs (see good 
practices CDA Colombia), in countries/areas/situations where institution based 
training is inaccessible for marginalised/vulnerable groups (e.g. displaced people) 

- The importance of apprenticeships and dual learning systems as the best means of 
preparation for long duration jobs; 

- Provision of short-term vocational training courses for adults, because the longer the 
training, the higher the drop-out rates 

- Interactive curriculum development, with involvement of alumni and employers, to 
make curricula as relevant and sustainable as possible 

- Improvement of gender balance in TVET: because income through wage employment 
is generally higher than through self-employment and because this regrettably 
coincides with a gender divide, high priority should be given to giving girls and 
women training courses that are relevant to the community and that give access to 
well-paid jobs. 

 
5 - The link between TVET and the labour market 
In the end, TVET is chiefly meant to enable people to get a job or start an enterprise. 
Traditionally, vocational training centres (both formal and non-formal) maintain relationships 
with a number of enterprises that offer internships or apprenticeships. In order to 
professionalize the link between vocational education and the labour market, the concept of 
so-called Job and Business Centres (JBC) can be useful. A JBC is a centre which offers a 
number of services: 

1. Mediation: 
a. Finding proper trainee posts for TVET students; 
b. Job mediation between ± former ± students and employers; 
c. Coaching of those who have found a trainee post or a job. 

2. Business development support: 
a. Technical and financial support for setting up micro enterprises; 
b. Technical and financial support for setting up small and medium enterprises on 

the basis of sound business plans. 
3. TVET networking and quality improvement 

a. Networking between vocational training centres to exchange technical 
knowledge and to give students more possibilities with respect to disciplines; 

b. Networking with businesses and feedback from businesses on curriculum 
development; 

c. Offering refreshment courses and business skills & personal development 
training when needed; 

d. Improve position of non-formal vocational training in government circles by 
means of lobbying; 

e. By means of an alumni tracking system which generates information on the job 
they found or the enterprise they started, insight can be obtained in the 

                                                 
10 DFID Practice Paper, p. 11.,  
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relevance of various courses offered by vocational training centres. This 
insight can be used to adapt curricula to market needs. 

Some of the advantages of the JBC concept is that a JBC gives structured feedback from 
businesses and new entrepreneurs to vocational training centres about the courses which they 
offer, and that they have a better overview for linking the right student to the right company. 
Looked at from an institutional perspective, JBC's can be part of vocational training centre 
and function mainly as mediation offices for internships and for graduates, but JBC's can also 
function in a more independent or even fully independent way. JBCs can even be self-
sustaining by asking contributions from former students who got a job through their 
mediation, or started an enterprise by their support. In case the JBC is part of a vocational 
training centre, it is important that the JBC desk has a mandate which is clearly differentiated 
from the educational part of the centre. In that way both parts of the institute can hold each 
other accountable for results.  

All in all, a JBC can become a central hub for relieving unemployment, stimulating 
economic development in the area, facilitating enterprise development, and operating as a 
vacancy centre. In the figure below the central position of the JBC is clearly visible. 

 

 
 
A variant to the JBC is the alumni association, which has a more informal character and does 
not focus on business development, but still fulfils the other functions of the JBC as described 
above. 
 The comparative advantage of the JBC concept is that it combines a number of 
functions, part of which are sometimes fulfilled by Chambers of Commerce and job mediation 
bureaus. As far as we know, the concept of Job and Business Centres is not yet very well-
known, neither is it widely applied in developing countries. And as far as it is applied, it is 
done mainly through non-profit NGO's. EU CORD advocates for a wider application of the 
JBC concept, with support from national governments and ± if necessary ± international 
donors. 
 
6 - Rural skills training 
In a time of soaring food prices and a highly distorted food market, it is justified to pay 
attention to the need for rural skills training.  According to international reports, rural skills 
development has by far not received the support it so much needed. International 
organisations, like the World Bank, but also bilateral donors, like the Netherlands, have 
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seriously neglected this area. As a consequence, agricultural vocational schools have on the 
average a low performance record, and in Sub-Saharan Africa vocational training in 
agricultural skills almost disappeared.11 On a positive note, the World Bank has in recent 
years increasingly recognised the importance of (mainly informal) rural skills training.12 But 
improvements on the ground still have to take place. 
 With a view to enlarging food production and promoting sustainable agriculture, and 
recognising the important role which agriculture can play in national economic development, 
EU CORD advocates for renewed attention and support for rural skills development. An 
additional benefit gained by rural skills development would be that it could slow down the 
process of rural-urban migration. 
 
7 - TVET and people with disabilities 
People with disabilities are often excluded in work, because of ignorance and prejudice of 
society. A key factor is often their inability to compete on the basis of relevant skills or 
qualifications. For people with disabilities training, which should encompass skills, 
knowledge and attitudes, is very often the key to success in finding a job. Professional 
training ± under qualified instructors, and leading if possible to some form of recognized 
certification ± is a passport to gaining employment.  This is why a national inclusive policy 
(including people with disabilities) on vocational training and employment is so essential.  

People with disabilities have the right to work, but they must be given the means to 
enable them to exercise that right. In this respect we refer to the UN Convention on the Rights 
of Persons with Disabilities, which has already entered into force.13 Not only from a rights 
perspective, but also from the perspective of real numbers and needs, special efforts for 
people with disabilities are justified. Approx. 10% of the world population has a disability, of 
which 90% lives in developing countries. A majority of them does not have access to 
education or jobs. Without special efforts for these people, neither the Education for All, nor 
the Millennium Development Goals will be achieved. 
 Of course a simple integration in normal vocational curricula is not sufficient. For 
disabled people vocational training needs to be part of a complete rehabilitation programme 
that preferably takes place within their own community.  
 Issues which deserve attention from policy makers are: 

- Increase awareness among communities of the valuable contribution which people 
with disabilities can make in the workplace; increase confidence among disabled 
people themselves 

- Improve access of children with disabilities to primary schools, where they can obtain 
prevocational skills 

- Encourage employers to be more involved in promoting employment opportunities for 
persons with disabilities; role models can help in this respect. This can be done e.g. by 
providing a financial incentive to employers to hire people with disabilities or by 
covering the additional costs they make by hiring them.  

- Provide effective job-placement services for jobseekers with disabilities through the 
public employment services and/or through non-governmental organizations in the full 
range of occupations. 

- Make sure that people with disabilities have access to microfinance institutions or 
otherwise, if MFI's are inaccessible, to credits and savings unions so as to enable them 

                                                 
11 Atchoarena 2007, p. 16. 
12 World Bank, Can Africa Claim the 21st century?, 2000; World Bank, Skills Development in Sub-Saharan 
Africa, 2004. 
13 http://www.un.org/disabilities/default.asp?id=259   



 13 

to finance a small enterprise with loans or starting grants. Support in marketing 
products and setting up producer groups will also be of great help. 

- Reform disability benefits and pension schemes to remove conflict with active labour 
market policies, with a view to: focusing on abilities rather than disabilities; increasing 
the motivation of disabled persons to work;  bridging the transition from pensions to 
employment; increasing the percentage of disabled persons at work. 
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8 - Policy recommendations 
 

1. The European Commission and Ministries of Foreign Affairs from the member states 
should develop a clear policy on TVET. Up to now, no such policy exists. Simply 
because vocational education is not part of the MDGs and the Education For All goals, 
it is often neglected or overlooked by policymakers. A definite anchorage of TVET in 
development policy, with links to both education and economic development, is 
therefore highly desirable. (par. 1) 

2. The European Union and the EU members states should strive for a realistic balance in 
expenses for TVET and expenses for other forms of education in developing countries 
(par. 1) 

3. Part of a well worked out policy should be under what circumstances what form of 
support should be chosen, and what the role of EU delegations and the member states' 
embassies is depending on the financial relationship (bilateral support; silent 
partnership; support to group of donors; support through a national fund for TVET or 
support through a Sector Wide Approach; through Public Private Partnerships). (par. 
1, par. 3) 

4. Both in many developing countries and among international donors, knowledge about 
TVET is scarce or scattered.  

a. EU delegations and member states' embassies could play an intermediary role 
in sharing TVET knowledge with governments and private partners. They can 
play an active role in gathering information from NGOs working on TVET in 
the respective countries. They can also exchange practices that have worked in 
other countries.  

b. In all partner countries EU delegations and member states' embassies should 
have relevant knowledge on TVET, especially in those countries where 
education is one of the focal areas. TVET knowledge should also reside with 
the economic staff of the delegations and embassies.  

c. The EU and member states should also work together with UNESCO-
UNEVOC and recipient countries to obtain more reliable and current 
information on TVET coverage, also in the non-formal sector. (par. 1) 

5. In countries where the EU and/or member states support the education sector, they 
should make sure that a substantial part of the resources flow to the TVET sector. It is 
important that part of the resources will benefit the extension of teacher training 
facilities, since shortage of well-trained TVET teachers is an urgent problem in many 
developing countries. (par. 3) 

6. In case budget support is given to the education sector, TVET should have a 
substantial place in the political dialogue between the EU delegations or member 
states' embassies and the responsible ministries of the recipient country. Elements for 
that dialogue could be:  

a. Putting TVET higher on the agenda of governments as a relevant form of 
education to enlarge chances on the labour market, to reduce unemployment 
and to contribute to social and economic development (par. 1); 

b. Developing clear policies regarding TVET by governments and including 
TVET in PRSP strategies or education SWAps. Different actors regarding 
TVET (businesses, providers, the target group) should be involved in this 
process (par. 3; 

c. Enlarging the room for and recognition of a diversity of TVET-curricula by 
governments in order to meet the needs of different target groups and different 
needs within labour markets (par. 4) ; 
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d. Recognition by the national government of the fact that a large part of the 
economy has an informal character and that for that reason non-formal TVET 
is a legitimate form of education which should not just be left to NGO's but 
should somehow receive support from the government; establishment of strong 
and explicit links between providers of non-formal TVET and the 
government's formal TVET; promotion of each other's excellences (par. 4); 

e. Promoting the importance of TVET from the perspective of sustainability of 
primary education. To make investments in primary education relevant and 
sustainable, sufficient opportunities for post-primary education, especially for 
TVET, are needed. A good connection between TVET and other forms of 
education and attention for TVET in primary education are important aspects 
in this respect (par. 1); 

f. Improving the access to TVET, by diminishing barriers to access and creating 
more opportunities (especially for marginalised groups like people living with 
disabilities or illiterate people) to attend TVET (par. 4); 

g. Stimulating the set-up of TVET partnerships between governments, training 
institutes, business representatives, employers and other relevant actors, 
building on experiences in Western Europe with structured dialogue between 
different stakeholders (par. 3); 

h. Triggering and where necessary supporting the setting up of Job and Business 
Centres, which fulfil a crucial role in linking students to internships and 
graduates to jobs, in providing business development services and in 
networking between TVET suppliers, employers and governments (par. 5);  

i. Making TVET gender sensitive: because income through wage employment is 
generally higher than through self-employment and because this regrettably 
coincides with a gender divide, high priority should be given to giving girls 
and women training courses that are relevant to the community and that give 
access to well-paid jobs with fair labour conditions (par. 4). 

j. Making TVET available and accessible throughout the country, also in the 
rural areas; taking care that TVET in the rural areas addresses the need for 
rural development and increased food security (par. 6); 

k. Ensuring inclusion of people with disabilities in vocational training, as part of 
complete rehabilitation programmes within the local communities (par. 7); 

l. Setting up national qualification/certification frameworks for technical and 
vocational skills; certificates should be linked to proven skills and knowledge, 
regardless where they were obtained (par. 3). 

7. Wherever EU delegations and member states' embassies stimulate good quality 
TVET, they should also give attention to the creation of an enabling environment, by 
supporting economic development (e.g. local governments linking local enterprises to 
training institutes). Without an enabling environment TVET will not have the desired 
economic pay-off. In this respect it would also be challenging to link European 
companies that are present in the countries with vocational training institutes. 


